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Library partnerships: collaboration for learning

The goal of this presentation is to inform participants of the value and benefits to the academic community of faculty-librarian collaboration.

The growth and development of information technologies in recent years has had a tremendous impact on university teaching and learning and libraries.  These changes have brought the academic community both challenges and opportunities.

The phenomenal increase of information available on the Web brings a wealth of information directly to users at home, school and work.  While there is much valuable and free information on the Web, it can be an overwhelming amount to navigate, sort through and understand.  (Author David Shenk has coined the phrase “data smog” to refer to the complexity of information overload.
)  There are no standards for quality and reliability of websites; the organization can be poor and confusing; sites can change or disappear; many are commercial or sponsored.  Still, students will often go first and sometimes only to the Web to complete their assignments.
, 

Today’s university students mix study and work, often combining both on-campus and online courses to suit their needs.  Even local students like the flexibility of studying online as they juggle course work, careers and home life.  For them, the Web is convenient, and usually some information can be found on almost any topic.

The next generation of university students will be even more comfortable in an online environment.  The OECD’s PISA (Programme for International Student Assessment) survey of 2000 found that nine out of ten 15-year old students have access to a home computer, with 69% of Canadian and U.S. students having home Internet access.  Over 75% of these 15-year old students use computers most often from home.
    For universities, faculty and librarians, this information is critical for planning our programs and support services.

Many universities have online distance/distributed education initiatives in order to extend their programs and courses to new markets.  But online courses introduce new expectations, needs and requirements for quality, access and support.  Students may want the convenience and flexibility of online courses but they also want and expect as consumers, a range of services and support, similar or better than what is offered on campus.  However, in rural areas, and this includes much of the Province of British Columbia outside the Lower Mainland (Vancouver area) and Victoria, students may not have fast computers or access to high-speed networks.  Geography and technology continue to be a barrier for many students wanting to access online courses.  Faculty may feel that developing an online course is technically daunting and more work overall, certainly not easier or cheaper than a traditional classroom-based course.  And then there are issues related to copyright and intellectual property.

Yet, changes are happening in traditional face-to-face courses.  Programs are becoming more learner-centred; students are working in self-directed teams on projects; faculty are increasingly using course management software to move beyond the lecture and the classroom.

These shifts in teaching and learning reflect the “Seven Principles for Good Practice in Undergraduate Education” outlined in 1987 by Chickering and Gamson.
  In a 1996 article, Chickering and Ehrmann applied the principles using technology as a “lever”.
  The active learning that the 1987 principles stress can be enhanced by the use of technology.  Computers expedite access and communication between and among faculty, students and librarians.  Online resources and tools can be shared and discussed, projects developed collectively, all with a high level of interaction, feedback and support.

Several groups and agencies have developed guidelines for establishing and evaluating online courses in order to bring the same scrutiny and sound pedagogy to e-learning as expected with quality accredited classroom-based programs.

The Sloan-Consortium of colleges with online programs has published Elements of Quality: the Sloan-C Framework which introduces a collaborative model for quality online education.
  Their guiding principles include:  learning effectiveness, cost-effectiveness, access, faculty and student satisfaction.  Other useful guidelines have been developed by the American Distance Education Consortium.
  Their “Guiding Principles for Distance Learning” include designing for active learning.

The California State University, Chico’s “Rubric for Online Instruction” contains criteria based on Chickering and Gamson’s principles for good practice.
   The rubric’s categories include:  learner support and resources; online organization and design; instructional design and delivery; appropriate and effective use of technology; assessment and evaluation.

These new directions in teaching and learning have parallels in library instruction.  The Association of College and Research Libraries (ACRL) have recently adopted guidelines and standards for information literacy.
,
,
   These guidelines have been compiled in consultation with librarians, faculty and administrators across North America in order to meet the learning needs of the academic community.

The ACRL information literacy standards state that an information literate individual is able to:  “determine the extent of information needed; access needed information; evaluate information sources critically, use information effectively.”

The ACRL standards and guidelines stress that information literacy is the basis for life-long learning.  Information literacy “enables users to master content and extend their investigations, become more self-directed…, assume greater control over their learning…, and develop a meta-cognitive approach to learning, making them conscious of the explicit actions required for gathering, analyzing and using information.

Not just libraries have realized the need for students to become information literate.  The Educational Testing Service convened an international panel in 2001 to study information and communication technologies (ICT) and literacy.  Their 2002 report, “Digital Transformation:  a framework for ICT literacy” defines ICT literacy as “using digital technology, communications tools, and/or networks to access, manage, integrate, evaluate 

and create information in order to function in a knowledge society.”
  The panel, with representatives from the U.S., Canada, France and Brazil, found that ICT literacy is a continuum of skills and abilities, technical and cognitive, that enable students to think critically and problem-solve effectively.

Information literacy skills are activities that require students to become engaged with their learning and the resources needed to acquire and evaluate knowledge.  The Association of Colleges of the South’s “Information Fluency Project” has involved librarians, faculty, administrators and IT staff in a program to integrate information fluency into the curriculum of member colleges of the consortium.  The project’s Third Year Report, 2003, stresses that information fluency is critical for students, especially in an increasingly online environment of learning.  Information fluency -- a combination of computer literacy, information literacy and critical thinking -- is necessary to make students independent learners, knowing how to make sense of a variety of information sources.
 

This then, I believe, is the most important contribution librarians can make to our universities:  to help students learn; to teach them the skills to become information literate.  This is not a peripheral activity but is at the very core of our institutions’ mission.  Libraries must support the goals and objectives of our universities and colleges:  to offer quality education to students.  Our library strategic plans must align with our institutions plan.  The focus of our library activities and services must be that which is central to the university:  study, teaching and research.

In order to support teaching and learning, the library must assume responsibility to collaborate with faculty.  Not just networking or liaising but active collaboration among librarians and faculty is required.

At the UCC Library, we believe it is important to create both an on-campus and online environment that helps students learn.  Our goal is to work with faculty and students to meet their information needs and support their success in study, teaching and research.  Two years ago the UCC Instruction Librarian conducted an extensive survey of faculty to ascertain their needs and goals for library instruction to students.  (We also survey faculty who participate in the library instruction program for their feedback.)  The Instruction Librarian consults with faculty to ensure the library class learning outcomes fit with the learning objectives of the class.  We do not construct library assignments which may seem artificial and more work to students.  Rather, we work with faculty to devise exercises and activities based on course content and projects the class has been assigned.

There are, of course, some challenges for us!  Some faculty do not feel that they have any class time to devote to library instruction.  This attitude isn’t unique to UCC -- others have found that some faculty believe they deliver the core content of the course subject matter and view library instruction as ancillary.  (See the University of Manitoba’s experience and survey.)

A different challenge is to convince students used to surfing the Web that they have something to learn from librarians, and that the university library has collections, print and electronic, with a wealth of sources relevant to their studies.  The UCC librarians do a brief informal assessment exercise at the start of the library classes to gauge students’ understanding of scholarly materials.  This has proven useful for us and faculty (and students, we hope!), and we are developing more formal and structured pre-assessment tools.  We feel this will inform our planning of library classes and improve their relevancy.  In class discussions with students and conversations at the Reference/Information Desk, we know our students are not keen on lengthy online tutorials.  Another important point:  our collaboration must include students; their needs, preferences and learning styles must be considered in our program of library instruction.

We are impressed with the experience of Purdue University’s Leader Project which teams librarians and faculty to integrate information literacy skills into the curriculum, teaching students how to use a variety of resources and evaluate them for relevancy and credibility.
 

Many of UCC’s faculty are now using WebCT and the librarians are working with them to integrate and link library resources, databases and guides to the online portal that students consider their first and sometimes only resource needed for their class.  A recent article in The Chronicle of Higher Education, 21 March 2003, describes faculty and librarians working to integrate library scholarly databases and information into courseware, to make the Blackboard site the destination for students and steer them away from Google.
 
The UCC Librarians have created online subject guides to a range of online resources for specific disciplines and programs.  The guides include databases, e-journals, e-books and useful websites.  UCC Librarians have also prepared online special topic guides:  help and support to distance students; style sheets; copyright; plagiarism; library policies, etc.  There is a special section on the UCC Library home page listing faculty services and there are several online forms for faculty:  course reserves, book orders, interlibrary loans, A-V bookings, scheduling library classes. http://www.cariboo.bc.ca/library
Our web-page design supports our goal to demonstrate to faculty the value of the UCC library’s expertise and resources as well as the benefits of collaboration with librarians to teaching and student learning.  We believe we share common goals (and common problems!) with classroom faculty and that by working together to devise strategies, assignments, web-guides and resources, we can teach students skills needed for their studies.  And we, faculty, students and librarians will more effectively use the library’s print and electronic collections.

The Earlham College has been an exemplary and successful model of collaboration among librarians and faculty for many years.  Theirs is an integrated, structured and progressive program.  As Library Director, Thomas Kirk observes, “rather than thinking of ways to promote the Library, it might be more productive to think of ways to promote learning at the institution.”

I do believe that collaboration among librarians and faculty results in better teaching and learning and builds on the strengths of both librarians and classroom faculty.  In working together, librarians and faculty can develop a better understanding of their expertise and their mutual goals.  This is critically important in the dynamic and changing environment of information technology.  The library is continually assessing new ways to apply information technologies and we want faculty to be aware of our initiatives.

Libraries are collaborating more often with IT departments on campus.  Many libraries are introducing Information Commons in their library buildings.  These Commons are a place where librarians and IT staff work with students and faculty to research the library resources in order to create and produce new learning.  The Commons concept acknowledges that learning and teaching also happen outside the classroom.  Individual and group work are needed for exploration, discovery and creation of scholarship.  In the new University Library building at UCC (in early planning), we envision a Learning Commons that brings together information technologies with the expertise of librarians and IT staff to support students and faculty research.

Collaboration can also transcend individual institutions.  The twenty-two university libraries of Canada’s four Western Provinces make up COPPUL, the Council of Prairie and Pacific University Libraries.  This consortium shares expertise among libraries to develop services and products that support our users and advance access to scholarly information.  These initiatives include Godot, a software system that is linked to member libraries, catalogues and holdings, enabling end-user requesting of needed articles directly to the library owning the journal title.  Transmission of the article is normally via the Internet using the ariel software system.

COPPUL libraries are currently developing a scholar’s portal that will search all catalogues and databases of member libraries, thus providing coherent, integrated access to online information for researchers.  (See dbWiz for more information.)
   COPPUL was presented with the CACUL (Canadian Association of Colleges and University Libraries) Innovation Achievement Award at the June 2003 CLA/ALA Conference for its development and application of Citation Manager, a personal bibliographic management system.  Citation Manager is one component of COPPUL’s VWCUL project (Virtual Western Canadian University Library).
  Some COPPUL libraries, including UCC, are collaborating with the lead library, the University of Winnipeg, to develop an automated inter-library loan system that will streamline transactions and improve service to users.

The Canadian National Site Licensing Project (CNSLP) must be mentioned as an award-winning example of collaboration among Canada’s university libraries. 23   CNSLP provides online access to more than 700 journals and databases for 650,000 academic 

faculty and students in 64 universities.  This three-year project has been a proven success for Canada’s researchers and university libraries and plans are underway to expand the suite of databases licensed and to include new member libraries. 

Looking to the future, collaboration among librarians and faculty will be strengthened and enriched as work progresses on institutional repositories.  Clifford Lynch defines university-based institutional repositories as a “set of services that a university offers to the members of its community for the management and dissemination of digital materials created by the institution and its community members…   Institutional repositories represent a collaboration among librarians, information technologists, archives and records managers, faculty, university administrators and policy makers… Institutional repositories… contain the intellectual works of faculty and students -- both research and teaching materials.”24  Leaders in the development of institutional repositories are M.I.T. with their recently launched dSpace25 and the University of Southampton.26  These models are worth examining for they represent a new era in scholarship and collaboration.  Institutional repositories, especially if networked in a federation of universities (and projects are underway in Canada and the U.S.), can advance and nurture research in digital formats.  The possibilities and opportunities for continuing collaboration among faculty, librarians and IT staff offer exciting challenges and benefits to the academic community.
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